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Marc Boumeester, The Desire of the Medium 
Propositions: 
1. The hegemony of anthropocentric desire -- in the ‘collaboration’ between the artist and 
the medium -- should make way for a non-hierarchical ontology based on the equality of 
all parties (human and nonhuman). The commitment to this flat ontology calls for an 
attunement to the ‘desire of the medium’. 
2. A ‘vital collapse’ occurs at the point when the existing methodology is ‘hollowed out’ or 
‘overloaded’ by the introduction of a dataset obtained from another type of analysis, 
such as asignifying cartography. This forces the artist to enter the new and as yet 
uncharted territory and institute a heuristic process of design. 
3. Desire engenders reason and, as such, is neither alien nor does it belong to an 
ontological register. Desire is not generated by the developed mind; rather, desire 
stimulates the development of the mind. 
4. Media consist of both ‘form of content’ and ‘form of expression’ (as co-constitutive). 
Media deal with information, which can be a hinge between the virtual (potential) and 
the actual. Therefore a medium can always be viewed in a twofold way (content and 
expression), or in a threefold way (content, expression, and the way it acts in society).  
5. The complexity of the world cannot be reduced to macro- or micro-systems or models. 
The only worthwhile non-representational course to pursue is to investigate what a 
medium does (asignification), not what it is (essentialism). Interest should focus 
exclusively on the affective capacities of media, not on their inherent properties, nor 
their respective place in any a priori taxonomy. 
6. Education in design is about the design of education: what we learn and how we learn 
are inseparable. Dichotomies such as content and form, figure and ground, or inside and 
outside serve no useful purpose. It is the task of educators to integrate de-stratification 
and holistic approaches within pedagogic practices – processes that should include the 
design of education itself. 
7. Artists and designers tend to be very skilful in detecting affordances, yet most of their 
current education focuses on idealist representation and deterministic functionality. 
Today’s ‘cultural ecology’ demands a far more constructivist stance from all who 
participate in it.  
8. Media should be compared on the basis of their weakest capacities, not on the basis of 
their strengths. The difference between these capacities is called the Smallest Affective 
Relation. Most often, the ‘frame’ is designated as the common ground, yet the true 
value for comparison of media lies in what is not yet actualised. 
9. Both potential (the virtual) and enactment (the actual) are real: together they form 
reality, and there is nothing beyond this. Perceptions do not have to be fully actualised 
in order to give rise to experiences. 
10. In a complex world, there is no relevant linearity: learning can therefore only be 
achieved in a nonlinear process of trial and error. Interlocking networks of capacities, 
potentials, actualisations and flows connect bodies at different strata and locations (non-
local causality and local non-causality), and these mechanisms and effects are never fully 
foreseeable. 
 
